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Agenda 

1:10-1:50 – Part One: Overview  

1:50-1:55 Break 

1:55-2:55- Part Two: Verbal & Written Reflection

2:55-3:05 BREAK

3:05- 4:00- Part Three: Feedback & Closing



Workshop Materials  
https://wiki.library.ucsf.edu/display/UCPLS/Critical+Reflection

◦ Exercise  1 (2 reflections A & B)

◦ Exercise 2 (verbal reflection prompt)

◦ Exercise 3 (LEAP guideline + worksheet)

◦ Exercise 4 (read student reflection + faculty feedback)
◦ CRAFT Feedback Rubric 

◦ Exercise 5 (personalized plan)

https://wiki.library.ucsf.edu/display/UCPLS/Critical+Reflection


Exercise # 1  - 15 minutes 

1. Work in small groups 

2. Read 3 brief student reflections

3. Consider strengths and weaknesses of reflections

See Google doc. Reflection Samples A & B 



Large group 
debrief  

Strengths and weaknesses of reflections (google doc):

Reflection A & B 



Reflection in medical 
education



The Reflective Practitioner

… is able to identify essential professional problems, to 
challenge self-evident ‘truths’, to seek feedback and to 

use it for personal professional development.

Schön, 1983



Reflection

The bending or folding back of a part 
upon itself



Reflection

The return of light after 
striking a surface



Reflection

A thought occurring in consideration or 
meditation 



Critical 
Reflection Is 
Different



Reflection Defined

•A cognitive or metacognitive process

•Engaged examination of “SOS”
• self, other & situation

•Goals
• learning from experience

• purpose = meaning-making

• framework for future behavior

Dewey 1933; Boud 1998 ; Shon 1987; Mezirow 1998 



Levels of Reflection

Habitual Action Understanding Reflection Critical 
Reflection 



Timing of reflection
Reflection in action during

Reflection on action after

Reflection for action before

Schon 1987



Outcomes Data

SOBRAL: ↑ STUDENT EXAM 
PERFORMANCE

BLATT: ↑ STUDENT CLINICAL 
PERFORMANCE WITH 

STANDARDIZED PATIENTS

MAMEDE: ↓ RESIDENT 
DIAGNOSTIC ERRORS

TOY: ↑ RESIDENTS ACHIEVING 
ROTATION GOALS

PELGRIM: LEARNERS MAKE 
BETTER USE OF FEEDBACK

Sobral 2001, Blatt 2007, Mamede 2008/2010, Toy 2009, Pelgrim 2013



5 Key Attributes of Reflection
1. Learning from experience

2. Attention to Self Other Situation

3. Consideration of thoughts, feelings, actions

4. Contextualizing and reframing

5. Creating a framework for future behavior



Know what 
reflection is NOT
Transcription of past learning

Self-aggrandizement

Psychotherapy



Clinical teaching 

Classroom teaching 

Individual precepting 

How are you using critical 
reflection? 



Break  
10 MINUTES 



Verbal Critical 
Reflection  

• Think of something that surprised or 
challenged you, how you reacted, and 
what you did or are doing about it…..

Framing… 

• Early learner entrée into critical 
reflection 

• Clinical teaching 

• Case conference

• Debriefing  

Applications



Let’s try… 10 min

Exercise #2 Verbal reflection: 

Think about something that surprised or 
challenged you in your role as an educator this 
week. 

What happened and how did you feel or react? 

What do you need to do about it? Or what did 
you do about it? 



“I write in order to understand what I am thinking” 

Abraham Verghese, 2006



Make them 
write?

◦ Tracking

◦ Evaluation

◦ Scholarship



The LEaP note 



UCSF LEaP

Handout # 3A



5 steps to Critical 
Reflection

1. Choosing the right experience

2. Detailed consideration of that experience

3. Getting an outside perspective on the 
experience

4. Synthesis and analysis

5. Making a SMART plan 

O’Sullivan 2010; Aronson 2012; Kruidering 2013



LEAP Step One: CC
CHIEF COMPLAINT

Choose an experience that surprised or challenged you
◦You did not have the knowledge

◦You did not have the skill

◦ It went well .. But you don’t know why?

◦Personal challenges

◦Confused, anxious, triggered



LEAP Step two-three 
Subjective & Objective

Step Two: Subjective 
◦Describe what happened

Step Three: Objective 
◦Other people’s perspective

◦New data from the literature or other sources



LEAP Step four – five 
Assessment & Plan

Step Four: Assessment
◦Synthesize relate past experience / knowledge to present 
experience and new knowledge 

◦Lessons learned

Step Five: Plan
◦SMART goals 



In review…
1. Choosing the right experience

2. Detailed consideration of that experience

3. Getting an outside perspective on the experience

4. Synthesis and analysis

5. Making a SMART plan 

O’Sullivan 2010; Aronson 2012; Kruidering 2013



Exercise 3

HA N DOUT  # 3B  



Break – 10 mins



Feedback



Why do experienced faculty need this?

Most respond to reflection content only 

Require training to help leaners improve their reflective skill

Feedback is essential to improvement in reflective skill

Mann et al. 2009, Duffy 2009, Ng 2011 



Reflection 
Feedback: 
2 Key Parts

• What was learned from the 
experience

• What else might be learned

Addresses reflection content

• What was done well

• Next steps for improved reflective 
skill

Addresses reflective skill



Step 1

Read the entire reflection

Is there strong emotional content?

Is there a patient or professional issue/crisis?



Step 2: Content 
Feedback

List reflector’s major concerns or themes 
◦ Those mentioned

◦ Others you see

Ask probing questions to
◦ Broaden, deepen, alter or confirm reflector’s 

interpretation

◦ Suggest alternative perspectives



Step 3: 
Reflective Skill 
Feedback

 List steps of critical reflection which the      
reflector did well

 Offer a recommendation for further 
development in reflection by noting the 
appropriate next step in critical reflection



Content Feedback
“It was my first week.  He was my first patient.  
This was my first experience pre-
rounding.”……….. 

…. .  Upon checking Mr. K’s mental status again, 
I found out that this time he thought he was in 
Pacifica, his girlfriend was on her way (his wife 
had been in the hospital with him since his 
surgery), and it was June 3, 2008….  

I took my notes to the nearest computer 
terminal to scour his records from the past few 
days for any notes on the patient’s altered 
mental status.  Nothing.  On week one, could I 
really assert to my resident such an important 
but new/dissenting finding?

You bring up several key issues in this 
reflection that will come up often in third 
year: trusting your own findings; raising 
issues to higher ups… You also identify key 
learning issues: the MSE, diagnosing 
delirium…. 



Reflective Skill Feedback
“It was my first week.  He was my first patient.  
This was my first experience pre-rounding.”……….. 

…. .  Upon checking Mr. K’s mental status again, I 
found out that this time he thought he was in 
Pacifica, his girlfriend was on her way (his wife 
had been in the hospital with him since his 
surgery), and it was June 3, 2008….  

I took my notes to the nearest computer terminal 
to scour his records from the past few days for any 
notes on the patient’s altered mental status.  
Nothing.  On week one, could I really assert to my 
resident such an important but new/dissenting 
finding?

Your essay discussed a specific experience which 
raised questions for you about your medical 
knowledge and professional behavior.  This is an 
ideal situation for reflection. You also considered 
both your emotional and intellectual responses 
to the situation…….

…To improve your reflective skill, in future 
reflections you should present the situation to 
others (peers, residents, mentors) and get their 
feedback about similar situations and how they 
perceived/navigated them. This will help you 
choose key learning issues and make an 
appropriate plan to learn from your experience



Being thoughtful matters…

Make sure your feedback is

- Supportive

- Specific

- Succinct

- Relevant

- Constructive



Improving Your Feedback

		Aronson,	Kruidering	&	O’Sullivan,	UCSF	

REFLECTION	FEEDBACK	SCORING	RUBRIC	
	 Category	 Criteria	 Score	

	 	 3	
Good	

2	
Adequate	

1	
Inadequate	

0	
Problematic	

	

CONTENT	FEEDBACK	

1	 Notes	key	
issues	raised	by	
reflection	

Specifies	several	learning	
issues/themes	with	
relevance	to	ongoing	
professional	development	

Specifies	just	one	
learning	issue/theme	
with	relevance	to	
ongoing	professional	

development		

Vague	mention	of	
themes	or	narrowly	
focused	on	theme(s)	
raised	by	learner	

and/or	issues	unlikely	
to	have	significance	to	
ongoing	professional	
development		

No	mention	of	
key	issues	or	
themes	

	

2	 Makes	
suggestions	for	
further,	deeper	

learning	from	
the	experience	

Poses	questions	likely	to	
prompt	further	thinking	
about	the	experience	or	

provides	in-depth	
discussion	of	learner’s	
assumptions		and/or	
issues	raised	

Directive	comments	
about	the	experience	
or	too	many	

suggestions/	only	one	
suggestion	for	further	
learning	from	the	
experience	

Offers	unrealistic	or	
vague	suggestions	for	
further	learning	

Makes	no	
suggestions	to	
prompt	further	

consideration	of	
the	experience	

	

REFLECTION	FEEDBACK*	

3	 Notes	
reflection	steps	
learner	did	well		

Specifies	at	least	one	
part/aspect	of	reflection	
done	well	and	how/	why	it	

supports	reflective	
learning	

Specifies	at	least	one	
part/aspect	of		
reflection	done	well	

without	clarifying	
how/why	it	supports	
reflective	learning	

Vague	mention	of	
strengths	in	reflection	

No	mention	of	
reflective	skills	

	

4	 Suggests	ways	
to	improve	
reflective	skill	

Specifies	1-2	next	steps	in	
building	critical	reflection	
skills	which	follow	from	

what	was	noted	as	being	
done	well	by	the	learner	
and/or	1-2	ways	to	
improve	steps	done	well	
enough	

Specific	comments	on	
most	or	all	
components	of	

reflective	skill	which	
may	be	helpful	but	
with	potential	to	
dilute	message	or	
overwhelm	learner		

Suggestions	made	but	
specific	next	steps	in	
reflective	skill	

development	not	
entirely	clear	or	next	
step	does	not	follow	
from	what	was	noted	
as	being	done	well	by	
the	learner	

Makes	no	
suggestions	for	
next	steps	to	

build	reflective	
skill		

	

GENERAL	FEEDBACK	

5	 Clarity	and	

focus		

Small	digestible	quantity	–	

easy	to	understand	key	
feedback	point(s)	

Requires	effort	to	

understand	key	
feedback	points		

Too	many	points	or	

points	too	diffuse	–	
likely	to	overwhelm	or	
be	unclear	to	learner	

No	identifiable	

feedback	
point(s)	

	

6	 Tone	 Explicitly	supportive	/	

acknowledges	learners’	

efforts/emotions		

Professional	and	
courteous	

Abrupt	or	curt		 Offensive,	
aggressive,	or	
inappropriate	

	

	 Total	Score	 	

CRAFT Tool 

Critical Reflection Assessment Feedback Tool

◦Use as a guide to give good feedback on 
reflection

◦Scoring your own feedback and work toward 
improvement

Handout # 4



Exercise 4
15 minutes

Read & discuss reflection and feedback on Y

FOCUS on the feedback

Pull out the CRAFT tool 

Name strengths and weaknesses of the 
feedback



Debrief



Exercise 5: Skills 
assessment 

https://wiki.library.ucsf.edu/di
splay/UCPLS/Critical+Reflectio
n

Planning to use CR  – skills 
assessment on dashboard

Reflect on how you plan to use 
critical reflection?

Anticipating challenges and finding 
solutions 



Thank you! 
ROSALIND.DELISSER@UCSF.EDU

MARIEKE.KRUIDERING@UCSF.EDU

Please fill out fill out evaluation form on dashboard

mailto:Rosalind.delisser@ucsf.edu
mailto:Marieke.Kruidering@ucsf.edu


Creative 
Commons 
License

You are free:

• to Share — to copy, distribute and transmit the 

work 

• to Remix — to adapt the work

Under the following conditions:

• Attribution. You must give the original authors 

credit (but not in any way that suggests that they 

endorse you or your use of the work).

• Noncommercial. You may not use this work for 

commercial purposes. 

• Share Alike. If you alter, transform, or build upon 

this work, you may distribute the resulting work 

only under a license identical to this one. 

See http://creativecommons.org/licenses/by-nc-

sa/3.0/ for full license.

Attribution-Non Commercial-Share Alike 3.0 

Unported

http://creativecommons.org/licenses/by-nc-sa/3.0/
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